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Independent Auditor’s Report 
 
To the readers of  
Whenuapai School’s 
Financial statements 
For the year ended 31 December 2021 

 
The Auditor-General is the auditor of Whenuapai School (the School).  The Auditor-General has appointed me, 
Wayne Tukiri, using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial 
statements of the School on his behalf.   

Opinion 

We have audited the financial statements of the School on pages 2 to 17, that comprise the statement of 
financial position as at 31 December 2021, the statement of comprehensive revenue and expense, statement of 
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the 
financial statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School:  

 present fairly, in all material respects: 

- its financial position as at 31 December 2021; and 

- its financial performance and cash flows for the year then ended; and 

 comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime. 

Our audit was completed on 31 May 2022.  This is the date at which our opinion is expressed. 

The basis for our opinion is explained below.  In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence. 

Basis of opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board.  Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 

 
  



 

Responsibilities of the Board for the financial statements  

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and 
that comply with generally accepted accounting practice in New Zealand.  The Board of Trustees is responsible 
for such internal control as it determines is necessary to enable it to prepare financial statements that are free 
from material misstatement, whether due to fraud or error.  

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern.  The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an intention to 
close or merge the School, or there is no realistic alternative but to do so. 

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from 
section 87 of the Education Act 1989. 

Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists.  Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or error.  
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit.  Also: 

 We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion.  The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board. 

 We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern.  If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion.  Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 
report.  However, future events or conditions may cause the School to cease to continue as a going 
concern. 



 

 We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 We assess the risk of material misstatement arising from the payroll system, which may still contain 
errors.  As a result, we carried out procedures to minimise the risk of material errors arising from the 
system that, in our judgement, would likely influence readers’ overall understanding of the financial 
statements. 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and 
significant audit findings, including any significant deficiencies in internal control that we identify during our audit.  

Our responsibilities arise from the Public Audit Act 2001. 

Other information 

The Board of Trustees is responsible for the other information.  The other information includes the statement of 
responsibility, board members list, analysis of variance, and kiwisport report, but does not include the financial 
statements, and our auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other information.  In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated.  If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact.  We 
have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1: 
International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance 
Standards Board.   

Other than the audit, we have no relationship with or interests in Whenuapai School. 

 

 

 
Wayne Tukiri 
RSM Hayes Audit 
On behalf of the Auditor-General 
Auckland, New Zealand
 



School Name: Whenuapai School School Number: 1572

Focus: Reading

Strategic Aim: 1. Build an inclusive school culture focused on wellbeing through collaborative professional learning and practice
2. Build social relationships by including all learners through authentic partnership with families and whānau
3. Build exceptional student achievement through high quality culturally sustainable teaching and learning
4. Build our reputation and community confidence as the school of choice for a full primary education

Annual Aim: ● By providing exemplary and inspiring opportunities, addressing individual learner strengths, equity, needs and wellbeing, through a
localised curriculum.

● By establishing systematic transition processes and practices for both the internal and external transition of students.
● By increasing our capacity to be culturally sustainable through collecting community and student voice and embedding into all

aspects of school life.
● By developing educationally powerful two-way home school connections to lift student achievement, improve student outcomes and

celebrate similarities and differences.
● By developing strong mutually beneficial networks and relationships with key stakeholders such as Kāhui Ako, MOE, ECE’s  and

NZDF to support school, students, family and whānau.
● Develop authentic connections with whānau to enhance educational success through identity, language and culture.
● By developing strong and informed leadership at both governance and management level, teachers are supported to be collegial,

reflective and adaptive practitioners.
● By strengthening collaborative teacher efficacy to deliver a culturally sustainable curriculum, through integrating new knowledge and

understanding of student learning into professional practice.
● By using the shared knowledge and strengths of our teachers underpinned by evidence-based practice students will achieve positive

outcomes.
● By consolidating an explicit, seamless, progressive learning pathway from Year 1-8.
● By developing a localised curriculum supported by our community.
● By providing our senior students with more opportunities to develop key competencies, leadership skills and learner agency.
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2021 Learning Targets: At the end of 2021 the whole school target was to have 95% of all students at or above the expected curriculum level in Reading

2021 Baseline Data: At the beginning of 2021 our Whole School data in Reading was 92% at or above the expected curriculum level.
Focus areas:

1. Year 3 - 71% at/above
2. Year 3 Maori Students - 50% at/above
3. Maori - 80% at/above

Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Detailed analysis of previous years
reading results resulted in a  review of
current reading programmes and teacher
pedagogical knowledge.This led to the
introduction of a new literacy philosophy -
Structure Literacy.

Introduction Process

● LSC suggested programmes that
could have made a difference to
children who needed support.

● Visited schools using structured
literacy programmes.

● Switched from Yolanda Soryl
phonics to Heggerty.

● Whole junior team collaborative
brainstorm.

Due to the COVID lockdowns and range of learning
(non-engagement, home school, bubble school,
part-time and fulltime options) from the 18th August
until the end of the school year, end of year school wide
achievement data was not able to be collected. These
outcomes have been reported based on comparing mid
year 2020 data to Mid year 2021 data.

School Wide Achievement Data

At/Above comparison from 2017 - mid 2021.

Reading

2017 2018 2019 Mid
2020

End
2020

Mid
2021

Whole
School

78% 75% 82% 90% 92% 90%

Due to Covid interruptions a
number of new pilot initiatives
were disrupted, halted or
canceled.  For example:

● The introduction of
Structured Literacy was not
complete across all
teachers. Teachers were at
at different stage in their
professional learning
journey and programme
implementation.

● Assessment across all year
levels (OTJ’s) were formed
on in class goals, not on
consistent triadic
information.

Spiral of Inquiry
Implement Whenuapai Spiral of
Inquiry centered around the
Professional Learning Groups
exploring, trialing and reviewing
new practice.

Professional Development
To develop and strengthen
teacher knowledge and
capability in the teaching of
Reading - with a particular focus
on Structure Literacy.

● Literacy leaders to provide
workshops for new staff on
Structure Literacy.

● Teachers to observe good
practice within our school.

● Teacher practice to be
observed by Literacy Leaders
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● Created a leader's drive initiative.
● Provided ongoing professional

development.
● Purchased reading resources to

support the implementation of the
literacy programme.

Regularly meet to engage in professional
learning through a Structured Literacy
professional learning group.

Aligned junior reading goals with
structured literacy stages.

Provided support for all parents and
caregivers to engage with HERO and
view their child’s learning journeys.

Develop timely and manageable reporting
through HERO.

Provide ongoing PD opportunities
(including Coaching) that are aligned with
professional Growth Cycle goals.

Scheduled regular sharing of Professional
Learning Group inquiries

Used structured Literacy planning
resources to differentiate teaching and
learning.

Maori
Students

80% 85%

Below/Well below comparison from 2017- mid 2021

Reading

2017 2018 2019 Mid
2020

2020 Mid
2021

Whole
School

22% 25% 18% 10% 8% 10%

Our overall school achievement in reading dropped
slightly from 92% to 90% when comparing the end of
2020 achievement to the middle of 2021.
When comparing a year of learning mid 2020 to mid
2021 school wide data shows we were consistent with
both mid year data showing 90%. Therefore we
hypothesis that we were not tracking to meet our target
of 95%, however we may hold our 2020 data steady
92%.

Focus groups

End of year
2020

At/ Above

Mid
2021

At/ Above

Year 3 Cohort
71%

Year 4 Cohort
80%

● The school wide
assessment review was not
completed and changes
were delayed and only
implemented in pockets by
the pilot teachers.

Integration of literacy into
inquiry learning was a new
philosophy and took time to
develop teaching strategies
around this.

Strong teachers in Year 4
supported targeted learners.
Many of these students were
supported by the lSC also with
RTLB and digital tool support.

Reason for Focus Group
Success.

In 2020 there were many staff
changes in our Year 3
classrooms.  This resulted in a
disjointed learning programme
for the tamariki.

As a result  Senior Leadership
made sure the Year 4 2021
teaching team that was
established had strong
leadership, pedagogical
knowledge and known stability

- suggestions and feedback
provided.

Student Learning Goals
Teachers to establish SMART
goals for their students who are
currently not meeting
expectations.

● specific,
● measurable,
● achievable,
● relevant
● time bound.

The goals will be used to direct
the student learning programme
Teachers to review student
achievement and their
programme adaption through
the Spiral of Inquiry process.

Goals will be measured and
reviewed each term to monitor
for  accelerated learning
progress
Goals will be shared with the
tamariki and their whanau
through Hero

Refine Teaching Programmes
Over the past few years there
have been a number of
initiatives introduced to support
teachers with curriculum
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Continue to re-evaluate our localised
curriculum through 2 year curriculum
mapping and foster a year 1-8 learning
journey.

Developed a literacy Scope and
sequence to consolidate the Year 1-8
learning programme for alignment and
consistency - to be used implemented in
2022.

Use MOE documents to critique our
distance learning capabilities to identify
our next steps.

Through the inquiry model we provided
opportunities to showcase literacy
learning each term.

LSC accessed digital resourcing to allow
a wide range of learners to access the
curriculum.

Year 3
Maori Cohort

50%

Year 4
Maori Cohort

60%

Maori Cohort
80%

Maori Cohort
83%

so the cohort was set up for
success from the beginning.
The majority of the shift in
overall Maori Achievement can
be traced back to the 10%
improvement of Maori Students
in Year 4.

delivery.  A period of
consultation is required along
with refinement to ensure the
learning programmes are being
delivered effectively and are
meeting the needs of the
students.  The Inquiry process
will need to be used through
PLG groups.

Planning for next year:

No COVID interruptions - Hybrid learning programmes - Refine programmes so that they can be delivered from school or to home.
Targets for 2022
By the end of 2022 95% of our tamariki will be achieving at or above expectation in Reading.
Specific Target Areas.  By the end of 2022:
● Year 5 cohort will have 93% of the tamariki achieving at or above expectation in Reading.
● Year 8 cohort will have 83% of the tamariki achieving at or above expectation in Reading.

Ministry of Education | Tātaritanga raraunga Page 4



School Name: Whenuapai School School Number: 1572

Focus Mathematics

Strategic Aim: 1. Build an inclusive school culture focused on wellbeing through collaborative professional learning and practice
2. Build social relationships by including all learners through authentic partnership with families and whānau
3. Build exceptional student achievement through high quality culturally sustainable teaching and learning
4. Build our reputation and community confidence as the school of choice for a full primary education

Annual Aim: ● By providing exemplary and inspiring opportunities, addressing individual learner strengths, equity, needs and wellbeing,
through a localised curriculum.

● By establishing systematic transition processes and practices for both the internal and external transition of students.
● By increasing our capacity to be culturally sustainable through collecting community and student voice and embedding into all

aspects of school life.
● By developing educationally powerful two-way home school connections to lift student achievement, improve student

outcomes and celebrate similarities and differences.
● By developing strong mutually beneficial networks and relationships with key stakeholders such as Kāhui Ako, MOE, ECE’s

and NZDF to support school, students, family and whānau.
● Develop authentic connections with whānau to enhance educational success through identity, language and culture.
● By developing strong and informed leadership at both governance and management level, teachers are supported to be

collegial, reflective and adaptive practitioners.
● By strengthening collaborative teacher efficacy to deliver a culturally sustainable curriculum, through integrating new

knowledge and understanding of student learning into professional practice.
● By using the shared knowledge and strengths of our teachers underpinned by evidence-based practice students will achieve

positive outcomes.
● By consolidating an explicit, seamless, progressive learning pathway from Year 1-8.
● By developing a localised curriculum supported by our community.
● By providing our senior students with more opportunities to develop key competencies, leadership skills and learner agency.
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Target: 2021 whole school target was to have 93% of all students at or above the expected curriculum level in Mathematics .

Baseline Data: At the beginning of 2021 baseline data in Mathematics was 90% of all students at or above the expected curriculum level.
Focus areas:

1. Year 7 - 63% at/above
2. Year 7 Maori - 50% at/above

Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

Evaluation
Where to next?

Regularly meet to engage in
professional learning through
professional learning groups

Started to share goals through
HERO to celebrate all student
learning.

Provided support for all parents
and caregivers to engage with
HERO and view their child’s
learning journeys.

Develop timely and manageable
reporting through HERO.

Due to the COVID lockdowns and range of learning
(non-engagement, home school, bubble school, part-time and
fulltime options) from the 18th August until the end of the
school year, end of year school wide achievement data was
not able to be collected. These outcomes have been reported
based on comparing mid year 2020 data to Mid year 2021
data.

School Wide Achievement Data

At / Above comparison from 2017 - mid 2021.

Mathematics

2017 2018 2019 Mid
2020

End
2020

Mid
2021

Whole
School

77% 79% 81% 83% 90% 85%

2021 was our second year of
using the PR1ME mathematics
programme.

Although there were many
disruptions due to Covid
lockdowns, our PR1ME
programme continued
effectively because  the majority
of our home learners by:

● Took their PR1ME books
home and the programme
continued with support
from their parents..

● Teachers conducted online
lessons via Zoom.

● Teaching sessions were
filmed and shared with

Spiral of Inquiry
Implement Whenuapai Spiral of Inquiry
centered around the Professional
Learning Groups exploring, trialing and
reviewing new practice.

Professional Development
To develop and strengthen teacher
knowledge and capability in the teaching
of mathematics.
● Zoom professional development

sessions provided  by Scholastic
NZ (x6)

● Math leaders to provide workshops
for new staff on PR1ME

Student Learning Goals
Teachers to establish SMART goals for
their students who are currently not
meeting expectations.

● specific,
● measurable,
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Provide sharing opportunities
each term for students to
celebrate their learning.

Sort student voice around
PR1ME maths programme.
Feedback information to
teachers through PLG groups.

Provide ongoing PD
opportunities (including
Coaching) that are aligned with
professional Growth Cycle
goals.

Began a cycle of review across
the school to ensure
consistency from year 0-8.
Scheduled regular sharing of
Professional Learning Group
inquiry.

Used PR1ME planning
resources to differentiate
teaching and learning.

Provided digital tools to support
classroom teaching.

Maori
Students

77% 78%

Below / Well below comparison from 2017 - mid 2021.

Mathematics

2017 2018 2019 Mid
2020

2020 Mid
2021

Whole
School

21% 21% 19% 17% 10% 15%

Our overall school achievement in mathematics dropped
slightly from 90% to 85% when comparing the end of 2020
achievement to the middle of 2021.
When comparing a year of learning mid 2020 to mid 2021
school wide data shows an improvement of 2% from 83%
(2020) to 85% (2021).  Therefore we hypothesis that we were
tracking to meet our target of 93%, or at least improve to
92%

Focus groups

End of year
2020

At/ Above

Mid
2021

At/ Above

Year 7 Cohort
63%

Year 8 Cohort
69%

families to use at times
suitable for them.

● Marking sheets were
shared and marked via
zoom.

Parents understood and
supported the PR1ME
programme.

The focus on key knowledge
like basic facts and column
place value has built stronger
foundational knowledge.

PR1ME Professional Learning
Group began to review the
implementation and
consolidation of the
mathematics programme
across the school.

In 2020 there were some slow
adopters of the programme
amongst the teaching staff.  In
2021 all teachers were on
board and the programme was
beginning to be implemented in
all areas of the school.

● achievable,
● relevant
● time bound.

The goals will be used to direct the
student learning programme
Teachers to review student achievement
and their programme adaption through
the Spiral of Inquiry process.
Goals will be measured and reviewed
each term to monitor for  accelerated
learning progress
Goals will be shared with the tamariki
and their whanau through Hero

Resources
1. Purchase resources (equipment for

student manipulation) to support the
delivery of the PR1ME programme.

2. Math Team to create resources to
support tamariki with the acquisition
of mathematical language.

3. Math team to provide teacher
resources / programmes to
supplement the PR1ME programme.
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Refined home learning
programmes to ensure PR1ME
seamlessly continued between
home and school.

Used MOE documents to
critique our distance learning
capabilities to identify our next
steps.

Reviewed and developed
alternative assessment and
goal setting that aligned to the
PR1ME maths programme and
the New Zealand Curriculum.
Shared with our community the
PR1ME programme and ways
in which they can support at
home.

Year 7 Maori Cohort
50%

Year 8 Maori Cohort
71  %

Planning for next year:

Included in our planning explicit acts of teaching that will significantly impact students who require learning support.
Purchase resources to support the teaching of PR1ME

By the end of 2022 93% of our tamariki will be achieving at or above expectation in mathematics.
Specific Target Areas.  By the end of 2022::

● Year 8 cohort will have 76% of the tamariki achieving at or above expectation in mathematics.
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● Maori Tamariki - 88% of the Tamariki will be at or above expectation in mathematics.
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Whenuapai School 

Kiwisport Note 

Kiwisport is a Government funding initiative to support students participating in organised sport. In 

2021, the school received total Kiwisport funding of $6,540 (excluding GST) . The funding was spent 

on sport for the whole school to develop participation. The number of students participating in some 

form of organised sport increased but was restricted in certain areas due to Covid.  
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