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Independent Auditor’s Report 
 
To the readers of  
Whenuapai School’s 
Financial statements 
For the year ended 31 December 2020 

 
The Auditor-General is the auditor of Whenuapai School (the School).  The Auditor-General has appointed me, 
Wayne Tukiri, using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial 
statements of the School on his behalf.   

Opinion 

We have audited the financial statements of the School on pages 2 to 19, that comprise the statement of 
financial position as at 31 December 2020, the statement of comprehensive revenue and expense, statement of 
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the 
financial statements that include accounting policies and other explanatory information. 

In our opinion the financial statements of the School:  

 present fairly, in all material respects: 

- its financial position as at 31 December 2020; and 

- its financial performance and cash flows for the year then ended; and 

 comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime. 

Our audit was completed on 19 May 2021.  This is the date at which our opinion is expressed. 

The basis for our opinion is explained below.  In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence. 

Basis of opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board.  Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 
  



 

Responsibilities of the Board for the financial statements  

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and 
that comply with generally accepted accounting practice in New Zealand.  The Board of Trustees is responsible 
for such internal control as it determines is necessary to enable it to prepare financial statements that are free 
from material misstatement, whether due to fraud or error.  

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern.  The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an intention to 
close or merge the School, or there is no realistic alternative but to do so. 

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from 
section 87 of the Education Act 1989. 

Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free 
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our 
opinion.  

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists.  Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or error.  
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to 
influence the decisions of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited to checking that the 
information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit.  Also: 

 We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion.  The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board. 

 We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern.  If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion.  Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 
report.  However, future events or conditions may cause the School to cease to continue as a going 
concern. 



 

 We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 We assess the risk of material misstatement arising from the Novopay payroll system, which may still 
contain errors.  As a result, we carried out procedures to minimise the risk of material errors arising from 
the system that, in our judgement, would likely influence readers’ overall understanding of the financial 
statements. 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and 
significant audit findings, including any significant deficiencies in internal control that we identify during our audit.  

Our responsibilities arise from the Public Audit Act 2001. 

Other information 

The Board of Trustees is responsible for the other information.  The other information includes the statement of 
responsibility, board member list, analysis of variance and kiwisport report, but does not include the financial 
statements, and our auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not express any form of 
audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other information.  In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated.  If, based on our work, we 
conclude that there is a material misstatement of this other information, we are required to report that fact.  We 
have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1: 
International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance 
Standards Board.   

Other than the audit, we have no relationship with or interests in Whenuapai School. 

 

 

 
Wayne Tukiri 
RSM Hayes Audit 
On behalf of the Auditor-General 
Auckland, New Zealand 
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School Name:  Whenuapai School School Number:  1572 
 
Focus  Mathematics 

Strategic Aim: Build an inclusive school culture focused on wellbeing through collaborative professional learning and practice 

Build social relationships by including all learners through authentic partnerships with families and Whānau  

Build exceptional student achievement through high quality culturally responsive teaching and learning 

Build our reputation and community confidence as the school of choice for full primary education 

Annual Aim:  

 

● By providing exemplary and inspiring opportunities, addressing individual learner strengths and needs, and fostering 
learner agency and wellbeing 

● By developing educationally powerful two-way home school connections to lift student achievement, improve 
student outcomes and celebrate similarities and differences 

● By consolidating an explicit, seamless, progressive learning pathway from Year 1-8 
● By developing a community of practice supported by individual and team self-review to optimise impact on student 

learning and progress 
● By strengthening collaborative teacher efficacy to deliver a culturally responsive curriculum, through integrating new 

knowledge and understanding of student learning into professional practice 
● Develop authentic connections with whānau to enhance educational success through identity, language and culture 
● By using the shared knowledge and strengths of our teachers underpinned by evidence-based practice students will 

achieve positive outcomes 
Target:  

 

 

2020 whole school target was to have 86% of all students at or above the expected curriculum level in Mathematics .  

2020 Kahui Ako target was to have 87% of all students at or above the expected curriculum level in Mathematics.  
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Baseline Data:  

 

 

 

At the beginning of 2020 baseline data in Mathematics was 81% of all students at or above the expected curriculum 
level.  

Focus areas: 

Year 8 - 63% at/above 

Year 6 - 66% at/above 

Maori - 69.5% at/above 

 

At/Above comparison from 2016 - end of 2020. 

 
Below/Well below comparison from 2016- end of 2020 

 

2016 2017 2018 2019 2020 

Mathematics  

69% 79% 79% 81% 90% 
 
Maori - 77% 

2016 2017 2018 2019 2020 

Mathematics  

31% 21% 21% 19% 10% 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

 
PR1ME maths programme 
implemented.  
 
Once we went into lockdown teachers 
recorded videos of ourselves teacher 
content from the coursebook and then 
assigned the corresponding practice 
book pages. 
 
Junior classes (Y0-3) chose not to 
send home PR1ME books in 
lockdown but instead focussed on a 
teacher identified gap - basic facts 
and problem solving. 
 
PR1ME learning during lockdown was 
supplemented by other problem 
solving activities. These were 
designed to be shared through 
Seesaw to create community and 
connectedness. 
 
We administered PR1ME placement 
tests both for initial group targeting but 

 
End of 2020 data shows 
90% of all students are at or 
above the expected 
curriculum level.  
 
End of 2020 data shows 
77% of all Maori learners 
are at or above the expected 
curriculum level.  
 

Yr 8 76% at/above +13% 

Yr 6 89% at/above +17.5% 

Maori 61% at/above (-8.5%) 
 
Once we returned to on site 
learning through term 4 we 
were able to accelerate our 
pace and teach most of the 
B book at school.  
 

 
Sustained period of time in class following the 
PR1ME programme together.  

Greater student engagement. 

Good scaffolding at early levels - Year 5/6. 

Students becoming familiar with the programme. 

Students becoming more literate - juniors. 

Collective understanding from staff on how to set up 
a PR1ME programme for success.  

Greater emphasis on aligning with HERO goals for 
reporting purposes. 

PR1ME maths programme profiled as a key area of 
learning. TOD dedicated to understanding 
assessment and consistency school wide. We have 
strengthened teacher understanding of the stages 
and levels to form OTJ’s. 

Maths team inquiries implemented, monitored and 
impact on teaching and learning was shared in Term 

 
Year 6 2020 - 63% 
PR1ME professional learning 
group established to filter PD to 
staff throughout the year.  

 
Covering both A and B books in a 
year to ensure curriculum 
coverage - Leadership from PLG 
group filtered down through 
teams. Ongoing dialogue on how 
the pace is. 

 
Teams working together to 
choose strand areas to teach 
from the books to match our 
current inquiry (e.g. 
measurement during Olympics). 
 
Fine tuning lesson structure to 
ensure knowledge maintenance. 

 
Ensuring that a solid foundation 
is established in Year 2 so that 
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also identifying gaps in knowledge as 
a result of home learning.  
 
Year 5/6 - Teaming at the same pace. 
Conversations around how to deliver 
the lesson at team meetings. 
 

PR1ME maths programme profiled as 
a key area of learning. TOD dedicated 
to understanding assessment and 
consistency school wide. We have 
strengthened teacher understanding 
of the stages and levels to form OTJ’s. 

Dedicated planning space for 
differentiated learning and CRP 
practices on Team planning 
overviews.  

HERO - supporting a schoolwide 
understanding of what success looks 
like at each year level. HERO 
provides a consistent story that travels 
with students as they progress 
through the school.  

PB4L - Strong relationship based 
learning focused on positive behaviour 
for learning.  

Engagement with PR1ME 
improved due to teacher 
presence and increased 
pace. This was also due to 
having established routines 
in place and great student 
competency as a result of 
greater support. 
 
Due to the fact that students 
moved at vastly different 
rates during lockdowns, 
significant time needed to be 
dedicated to aligning student 
knowledge so that groups of 
children could be taught 
together. This was a time 
consuming, difficult, and 
demoralising process. 
 
Teacher confidence and 
fulfillment in the programme 
also increased where both 
alignment and routines were 
established.  
 
We spent time writing and 
assigning specific learning 
goals on HERO to provide a 
roadmap of what is 
expected at different year 

1. Covid 19 has made this very hard to continue to 
monitor but we will reboot this in Term 3. 

Culturally responsive pedagogy is embedded across 
all aspects of the school, there is a deliberate focus 
across our Kahui Ako and school. 

 

Delivered on-going differentiated support as 
required by Principal, Deputy Principal, Team 
Leaders and Mentor Teachers. 

Dedicated planning space for differentiated learning 
and CRP practices on Team planning overviews.  

HERO development - Personal learning plans space 
for learning support students and those needing 
extra pastoral care support. HERO reporting and 
assessment set up, creating transparency with 
learners, teachers and Whānau.  

Reporting and assessment is focused not only on 
the 2 academics, but the inquiry model pulls the 
focus to the wider curriculum, key competencies and 
our school values.  

Extra ESOL support in classrooms as our roll 
increases.  

Provisionally registered teachers attend regular 
sessions and meet with DP to concur regularly. All 

students move with the cohort 
and are set up to succeed.  

 
Ensure that our community 
understands the PR1ME method 
and buys into the program. 

 
Establishing consensus on what 
a PR1ME program should look 
like at all year levels.  

 
Mastery of the tools at our 
disposal through digital PR1ME 
and also correct utilisation of the 
types of book (Teacher guide, 
course book, practice book) 

 
Introduction of support resources 
such as the supplementary 
chapters to support student 
knowledge. 

 
Revisiting our HERO goals to 
ensure they align with our 
developing experience and 
understanding of the course and 
our agreed expectations.  

 
Seeking advice and useful 
resources from schools where 
PR1ME is firmly established.  
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Learning Support Coordinator and 
additional TA support allowed our 
priority learners to gain better access 
to the curriculum.  

Annual plan was reviewed monthly, 
evolving consistently.  

Data conversations - assessment for 
learning was at the core of staff 
meetings to allow us to track progress 
better. Combined with HERO, 
teachers, parents and students 
understood where they were and what 
goals they were trying to achieve. 

TOI model linked with teams in 
relation to building mathematics 
capabilities 
  

 

 

levels. This also provided 
clarity to parents. 
 
 
 
 
We provided a post related 
to each student’s 
achievement in maths which 
was reported to parents and 
caregivers. This was 
designed to provide a 
snapshot of students 
capability and current 
learning, and next learning 
goals.  
 
We placed greater emphasis 
on reporting according to the 
HERO goals which aligned 
with what we were teaching. 
This provided clarity. Our 
student data reflects this.  
 

documents are aligned and supported through the 
GROWTH coaching model 

On-going dialogue with Across School Leaders 
(ASL), Within School Leader’s (WSL), DP’s and 
Principals across the Kahui Ako workstreams.  
 
We have established an Inquiry learning team to 
create a model that is inclusive for all all year 
learning including play based learning.  
 
Impact coaching and GROWTH coaching 
professional development in on-going for all middle 
leaders and DP. 
 
Student led conferences were very successful in 
Term 3 80% attendance with further follow up with 
one on one meetings.  

IEP and IBP processes continue to be strengthened 
and are live documents.  

Home learning has increased the use of Seesaw, 
Hapara workspaces and Google classroom to 
correspond with students and parents. 

Home learning (through Covid-19 timeframe) is 
presented to parents each week on a Sunday to 
share the week ahead, plus everyday Seesaw posts 
and explanations. 

Home-learning continues through digital resources 
(Seesaw, Hapara, Google Classroom, Zoom, 
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Reading Eggs, Mathletics, Sunshine Classics, 
Epicbooks and more).  

LSC has developed  new IEP and IBP plans through 
collaboration with RTLBs, teachers and lead 
teachers. Continued collaboration through the LSC 
Kahui Ako learning support stream. 
RTLB engagement is on-going. Monitoring Aranui 
support.  
 
ESOL system has been reviewed, inclass and small 
group teaching is in operation but more students will 
mean we need another ESOL teacher to support our 
ESOL TA in Term 3 and 4. 
 
Inquiry model designed in line with the localised 
curriculum planning. Focusing on developing 
student agency and a future focused learning 
environment.  

2 Year Curriculum Mapping - collaboratively planned 
and overviews are shared and celebrated in staff 
meetings. 
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Planning for next year:  

 
PR1ME professional learning group established to filter PD to staff throughout the year.  
 
Continued close relationship with expert from the PR1ME organisation and other schools  

 
Through our PLG group we have representation across the school in junior, middle, and senior teams. Releasing these teachers to model best 
practice and have professional discussions at individual and team level will benefit us. This will give us an understanding of what is happening now 
and how we can get to where we want to be. 
 
We will provide correspondence to parents about PR1ME, why we are using it and what it looks like in practice. We will also hold an open door 
information evening so they can see this in action.  
 
Books ordered so that students can continue where they left off or from where they need to be. Delivered week 3. 
 
Renewing all staff subscriptions to digital PR1ME 
 
Be mindful and create resources in other languages to make learning accessible for ESOL learners 
 
Continue to use coaching conversations around data driven by the professional growth cycles.  
 
Whole school, collaborative local curriculum design - consistently review and seek feedback from our teachers, students and community.  
 
Further developing the play-based learning model to engage reading.  
 
Repeat SWOT analysis’ across each team each term to track focus groups.  
 
Further develop our collaborative curriculum mapping - Year 1-8 pathways continue to become clear and evident. 
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Maths Target for 2021 - Whole school TARGET 93% 
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School Name:  Whenuapai School School Number:  1572 
 
Focus: Reading 

Strategic Aim: Build an inclusive school culture focused on wellbeing through collaborative professional learning and practice 

Build social relationships by including all learners through authentic partnerships with families and Whānau 

Build exceptional student achievement through high quality culturally responsive teaching and learning 

Build our reputation and community confidence as the school of choice for full primary education 

Annual Aim:  

 

● By providing exemplary and inspiring opportunities, addressing individual learner strengths and needs, and fostering 
learner agency and wellbeing 

● By developing educationally powerful two-way home school connections to lift student achievement, improve 
student outcomes and celebrate similarities and differences 

● By consolidating an explicit, seamless, progressive learning pathway from Year 1-8 
● By developing a community of practice supported by individual and team self-review to optimise impact on student 

learning and progress 
● By strengthening collaborative teacher efficacy to deliver a culturally responsive curriculum, through integrating new 

knowledge and understanding of student learning into professional practice 
● Develop authentic connections with Whānau to enhance educational success through identity, language and 

culture. 
● By using the shared knowledge and strengths of our teachers underpinned by evidence-based practice students will 

achieve positive outcomes 
2020 Learning 
Targets:  

 

 

At the end of 2020 the whole school target was to have 90% of all students at or above the expected curriculum level in 
Reading.  

At the end of 2020 our Kahui Ako target was to have 89% of all students at or above the expected curriculum level in 
Reading.  
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2020 Baseline Data:  

 

 

 

 
At the beginning of 2020 our Whole School data in Reading was 82% at or above the expected curriculum level.  

Focus areas: 

Year 3 - 70% at/above 

Year 6 - 73% at/above 

Maori - 76% at/above 

 

At/Above comparison from 2016 - end of 2020.  

 
Below/Well below comparison from 2016- end of 2020 

 

2016 2017 2018 2019 2020 

Reading  

68% 78% 75% 82% 92% 
 
Maori - 80% 

2016 2017 2018 2019 2020 

Reading  

32% 22% 25% 18% 8% 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Dedicated planning space for 
differentiated learning and CRP 
practices on Team planning 
overviews.  

HERO - supporting a schoolwide 
understanding of what success looks 
like at each year level. HERO 
provides a consistent story that travels 
with students as they progress 
through the school.  

Extra ESOL support in classrooms as 
our roll increases. ESOL system has 
been reviewed, in-class and small 
group teaching is in operation but 
more students will mean we need 
another ESOL teacher to support our 
ESOL TA in Term 3 and 4.  

Junior classes continued to run a 
balanced literacy programme 
including shared reading, guided 
reading, reading to, with and by. With 
library visits, poems and reading 
weaved through inquiry topics. 

 
End of 2020 data shows 
92% of all students are at or 
above the expected 
curriculum level.  
 
End of 2020 data shows 
80% of all Maori learners are 
at or above the expected 
curriculum level.  

Year 3 - 71% at/above (+1). 

Year 6 - 89% at/above 
(+16%). 

Maori 86% at/above (+10%). 

Students continued to be 
strong readers at the senior 
end of the school; a trend 
which has been regular for 
the last few years. Reading 
for enjoyment appears to 
have increased, which we 
can see in the increased 
borrowing from the library, 
and students' willingness to 
review books for each other. 

 

One reason is that we changed the way we assess and 
report to be more descriptive and take into account a 
broader range of data. 

The use of reading eggs, fast phonics and sunshine 
online were popular during the lockdows ensuring 
children could continue to read appropriately levelled 
texts.  

We suspect that many senior students were able to 
keep up reading during lockdowns; unlike other 
subjects, students would benefit from mileage without 
much parental input. 

Culturally responsive pedagogy is embedded across all 
aspects of the school, there is a deliberate focus across 
our Kahui Ako and school. 

Delivered on-going differentiated support as required by 
Principal, Deputy Principal, Team Leaders and Mentor 
Teachers. 

Dedicated planning space for differentiated learning 
and CRP practices on Team planning overviews.  

HERO development - Personal learning plans space for 
learning support students and those needing extra 
pastoral care support. HERO reporting and assessment 

 
Yolanda Soral phonics 
alignment across the school.  
 
Dedicated planning space for 
differentiated learning and 
CRP practices on Team 
planning overviews.  
 
Teachers to look into and 
begin using the decodable 
readers to be sent out from 
the MOE in April for junior 
children not making progress. 
Look into training teachers 
and purchasing more of 
these.  
 
Look into the use of Yolanda 
Soryl early words programme 
for Year 0-3 children not 
making progress. 
 
In the senior school, 
developing a better balance of 
reading for inquiry 
(information and research), 
and reading for other 
purposes, including 
enjoyment. 
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In Y5/6, a cornerstone of reading is 
the Daily 5, which ensures mileage, 
variety, and students having agency 
over what and how they read. This 
was coupled with teacher directed 
learning. 
 
In Y7/8, reading was mainly integrated 
into the inquiry topic of the time. 
Students would read broadly about a 
topic, develop their own focus and 
then read for purposeful research. 

Introduced reading comprehension 
strategies that are used across the 
Year 4-6 teams ensuring consistent 
teaching of these. Included in term 
planning to ensure coverage. 

Similarly, explicit teaching of reading 
strategies (developing a particular 
kind of thinking or skill) was used 
through the senior school. 

PB4L - Strong relationship based 
learning focused on positive 
behaviour for learning.  

Learning support coordinator and 
additional TA support allowed our 
priority learners to gain better access 
to the curriculum.  

 
 

set up, creating transparency with learners, teachers 
and Whānau.  

Reporting and assessment is focused not only on the 2 
academics, but the inquiry model pulls the focus to the 
wider curriculum, key competencies and our school 
values.  

Extra ESOL support in classrooms as our roll 
increases.  

Provisionally registered teachers attend regular 
sessions and meet with DP to concur regularly. All 
documents are aligned and supported through the 
GROWTH coaching model 

On-going dialogue with Across School Leaders (ASL), 
Within School Leader’s (WSL), DP’s and Principals 
across the Kahui Ako workstreams.  
 
We have established an Inquiry learning team to create 
a model that is inclusive for all all year learning 
including play based learning.  
 
Impact coaching and GROWTH coaching professional 
development in on-going for all middle leaders and DP. 
 
Student led conferences were very successful in term 3 
80% attendance with further follow up with one on one 
meetings.  

IEP and IBP processes continue to be strengthened 
and are live documents  
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LSC has actively accessed a range of 
funding for our priority and high risk 
students.  

Annual plan was reviewed Monthly, 
evolving consistently.  

Data conversations - assessment for 
learning was at the core of staff 
meetings to allow us to track progress 
better. Combined with HERO, 
teachers, parents and students 
understood where they were and what 
goals they were trying to achieve.  

Throughout covid lockdowns, we 
supported families with chromebooks, 
hard learning packs and online 
learning tools.  

Home learning has increased the use of Seesaw, 
Hapara workspaces and Google Classroom to 
correspond with students and parents. 

 

Home learning (through Covid-19 timeframe) is 
presented to parents each week on a Sunday to share 
the week ahead, plus everyday seesaw posts and 
explanations 

Home-learning continues through digital resources) 
Seesaw, Hapara, Google Classroom, Zoom, Reading 
Eggs, Mathletics, Sunshine Classics, Epicbooks and 
more)  

LSC has developed  new IEP and IBP plans through 
collaboration with RTLBs, teachers and lead teachers. 
Continued collaboration through the LSC Kahui Ako 
learning support stream. 
 
RTLB engagement is on-going. Monitoring Aranui 
support.  
 
ESOL system has been reviewed, inclass and small 
group teaching is in operation but more students will 
mean we need another ESOL teacher to support our 
ESOL TA in Term 3 and 4. 
 
Inquiry model designed in line with the localised 
curriculum planning. Focusing on developing student 
agency and a future focused learning environment.  
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2 Year Curriculum Mapping - collaboratively planned 
and overviews are shared and celebrated in staff 
meetings. 

Planning for next year:  

 
ESOL professional learning group established to help support and track these learners.  
 
New teachers to complete the Yolanda Soryl Phonics training course before the start of year.  
 
Inquiry - continue to grow the love of reading through inquiry related and relevant learning materials including online research skills.  
 
Reading strategies - continue to grow what these look like at each level and prioritise certain strategies across the year levels.  
 
Decodable texts - create more opportunities for all learners to be able to access a wide range of curriculum areas.  
 
Be mindful and create resources in other languages to make learning accessible for ESOL learners 
 
Continue to use coaching conversations around data driven by the professional growth cycles.  
 
Whole school, collaborative local curriculum design - consistently review and seek feedback from our teachers, students and community.  
 
Further developing the play-based learning model to engage reading.  
 
Repeat SWOT analysis’ across each team each term to track focus groups.  
 
Further develop our collaborative curriculum mapping - Year 1-8 pathways continue to become clear and evident. 
 
Reading Target for 2021 - Whole school TARGET 95%  
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Ministry of Education | Analysis of Variance Reporting 

School Name:  Whenuapai School School Number:  1572 
 
Focus: Writing 

Strategic Aim: Build an inclusive school culture focused on wellbeing through collaborative professional learning and practice 

Build social relationships by including all learners through authentic partnerships with families and Whānau 

Build exceptional student achievement through high quality culturally responsive teaching and learning 

Build our reputation and community confidence as the school of choice for full primary education 

Annual Aim:  

 

● By providing exemplary and inspiring opportunities, addressing individual learner strengths and needs, and fostering 
learner agency and wellbeing 

● By developing educationally powerful two-way home school connections to lift student achievement, improve 
student outcomes and celebrate similarities and differences 

● By consolidating an explicit, seamless, progressive learning pathway from Year 1-8 
● By developing a community of practice supported by individual and team self-review to optimise impact on student 

learning and progress 
● By strengthening collaborative teacher efficacy to deliver a culturally responsive curriculum, through integrating new 

knowledge and understanding of student learning into professional practice 
● Develop authentic connections with whānau to enhance educational success through identity, language and culture. 
● By using the shared knowledge and strengths of our teachers underpinned by evidence-based practice students will 

achieve positive outcomes 
Target:  

 

 

At the end of 2020 the whole school target was to have 81% of all students at or above the expected curriculum level in 
Writing.  

At the end of 2020 our Kahui Ako target was to have 86% of all students at or above the expected curriculum level in 
Writing.  
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Baseline Data:  

 

 

 

At the beginning of 2020 our Whole School data in Writing was 76% at or above the expected curriculum level.  

Focus areas for 2020 were: 

Year 3 - 69% at/above 

Year 7 - 64% at/above 

Maori - 76% at/above 

Males - 64% at/above 
 

 

At/Above comparison from 2016 - end of 2020. 

Below/Well below comparison from 2016- end of 2020 

 

2016 2017 2018 2019 2020 

Writing  

51% 72% 73% 76% 90% 
 
Maori -77% 

2016 2017 2018 2019 2020 

Writing  

49% 28% 27% 24% 10% 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Delivered on-going differentiated 
support as required by Principal, 
Deputy Principal, Team Leaders and 
Mentor Teachers. 

External professional development 
and on-going support with DP to 
ensure wrap around support given. 

Senior school implemented WTE 
online learning tool, this enabled 
students immediate feedback on their 
writing. 

Dedicated planning space for 
differentiated learning and CRP 
practices on Team planning 
overviews.  

Collaborative team planning - 
teaching same sentence structures, 
having the same focus across the 
team. 

 

 

 
End of 2020 data shows 90% 
of all students are at or above 
the expected curriculum level.  
 
End of 2020 data shows 77% 
of all Maori learners are at or 
above the expected curriculum 
level.  

Year 3 - 76% at/above (+7%) 

Year 7 - 77% at/above (+13%) 

Maori 77.5% at/above (+0.5%) 

Males 80% at/above (+16%) 
 
Due to a nationwide lockdown 
for Covid-19, gave teachers 
the opportunity to drive their 
WTE learning online. Writing 
became a priority for home 
learning.  
 
Children became more driven 
to write, to try to exceed their 
previous word count in timed 
daily writing. 
 

 
A whole school drive to work on strengthening their 
writing programme. 

Changed the expectation from a very specific level to 
within the curriculum level (stopped using the National 
Standard criteria). 

Teacher observations of colleagues and discussions 
between teams.  

Write that Essay basic training and implementation 
within classrooms helped structure writing sessions and 
know what to teach. 

Prioritising writing across the school - ensuring there 
was writing happening daily, the mechanics or writing 
became easier with increased writing mileage so we 
could then focus on deeper features. 

Students engaged positively in the purposeful writing 
they could see meaning in what they were doing and 
had developed the skills which gave them confidence to 
take risks in their writing. 

Culturally responsive pedagogy is embedded across all 
aspects of the school, there is a deliberate focus across 
our Kahui Ako and school. 

 
Key focus areas are:  
Year 4 (end of 2020 76%) 
Year 8 (end of 2020 77%).  
 
As a school we need to 
consolidate the good writing 
practice across the school 
now. We are committed to 
using the write that essay 
teaching models and need 
to continue to have this lead 
throughout the school.  
Juniors (Year 0-2) need to 
inquire into how this looks in 
the junior areas, while 
students are still learning 
letter formation, to writing 
basic sentence types. We 
need to consider what they 
need to learn early on to 
benefit them in the middle 
years.  
 
PD Application is in for 2021 
to support the above.  
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HERO - supporting a schoolwide 
understanding of what success looks 
like at each year level. HERO 
provides a consistent story that travels 
with students as they progress 
through the school.  

Extra ESOL support in classrooms as 
our roll increases.  

Linked our writing into our Inquiry 
topics and ensured each writing 
session had a purpose. 

Daily writing activities - 10min writing 
every day, students counted their 
words and sentences and tried to 
improve. 

Established writing groups and 
implemented writing stations and a 
consistent spelling programme in Year 
4. 

In Year 4 we had a specific focus on 
writing features during COVID 
lockdown 2. 

PB4L - Strong relationship based 
learning focused on positive 
behaviour for learning.  

Teachers and most students 
responded well to a variety of 
writing prompts that were 
purposeful and creative. 
 
Teachers became more 
confident in teaching writing 
because they had been given 
a toolbox of accessible 
material that was 
straightforward to deliver. They 
had access to in class 
demonstrations and 
observations to help foster this 
confidence.  

Delivered on-going differentiated support as required by 
Principal, Deputy Principal, Team Leaders and Mentor 
Teachers 

Dedicated planning space for differentiated learning 
and CRP practices on Team planning overviews.  

HERO development - Personal learning plans space for 
learning support students and those needing extra 
pastoral care support. HERO reporting and assessment 
set up, creating transparency with learners, teachers 
and Whānau.  

Reporting and assessment is focused not only on the 2 
academics, but the inquiry model pulls the focus to the 
wider curriculum, key competencies and our school 
values.  

Extra ESOL support in classrooms as our roll 
increases.  

Provisionally registered teachers attend regular 
sessions and meet with DP to concur regularly. All 
documents are aligned and supported through the 
GROWTH coaching model 

On-going dialogue with Across School Leaders (ASL), 
Within School Leaders (WSL), DP’s and Principal’s 
across the Kahui Ako workstreams.  
 
We have established an Inquiry learning team to create 
a model that is inclusive for all all year learning 
including play based learning.  

WSL Kahui Ako lead 
teacher needs to be 
upskilled.  
 
Writing in books as opposed 
to writing online is another 
area we need to learn more 
about. We need to explore 
the benefits of both and 
decide as a school, how we 
balance these out.  
 
Teachers responded the 
most to in class modelling 
and resource support - this 
needs to continue as much 
as possible.  
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Learning support coordinator and 
additional TA support allowed our 
priority learners to gain better access 
to the curriculum.  

Annual plan was reviewed Monthly, 
evolving consistently.  

Data conversations - assessment for 
learning was at the core of staff 
meetings to allow us to track progress 
better. Combined with HERO, 
teachers, parents and students 
understood where they were and what 
goals they were trying to achieve. 

Engaged with ERO re our Covid-19 
response and learnings. 

 
Impact coaching and GROWTH coaching professional 
development in on-going for all middle leaders and DP. 
 
Student led conferences were very successful in Term 
3 80% attendance with further follow up with one on 
one meetings.  

IEP and IBP processes continue to be strengthened 
and are live documents.  

Home learning has increased the use of Seesaw, 
Hapara Workspaces and Google Classroom to 
correspond with students and parents. 

Home learning (through covid-19 timeframe) is 
presented to parents each week on a Sunday to share 
the week ahead, plus everyday seesaw posts and 
explanations. 

Home-learning continues through digital resources) 
Seesaw, Hapara, Google Classroom, Zoom, Reading 
Eggs, Mathletics, Sunshine Classics, Epicbooks and 
more).  

LSC has developed  new IEP and IBP plans through 
collaboration with RTLBs, teachers and lead teachers. 
Continued collaboration through the LSC Kahui Ako 
learning support stream. 
 
RTLB engagement is on-going. Monitoring Aranui 
support.  
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ESOL system has been reviewed, inclass and small 
group teaching is in operation but more students will 
mean we need another ESOL teacher to support our 
ESOL TA in Term 3 and 4. 
 
Inquiry model designed in line with the localised 
curriculum planning. Focusing on developing student 
agency and a future focused learning environment.  

2 Year Curriculum Mapping - collaboratively planned 
and overviews are shared and celebrated in staff 
meetings. 
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Planning for next year:  

Write that Essay (WTE) professional learning group established to filter PD to staff throughout the year.  
 
Due to the initial success with WTE we are sending a COL leader to become certified and share the new information with staff. 

 
This year we are completing a whole school baseline E-AsTTle (Year 2-8). To be administered in Week 7,Term 1. Teams will analyse and share 
noticings in Google Form. This will help identify a focus area for the PLG to make further interventions and provide support to teachers and 
students. This exercise will also support new staff with moderation and marking of E-AsTTle.  
 
Members of our PLG will be observing a range of teachers to find out ‘What is happening now’ and this will also help us identify possible teacher 
needs early in the year. 
 
Inquiry - explicit links need to keep being made to make the learning relevant.  
 
Using our WSL positions to lead a teaching inquiry around: How can we build a culture of collective teacher efficacy that fosters student agency 
and improves writing engagement and achievement? 
 
Write that Essay PD funding application in for February 2021.  
 
Be mindful and create resources in other languages to make learning accessible for ESOL learners 
 
Continue to use coaching conversations around data driven by the professional growth cycles.  
 
Whole school, collaborative local curriculum design - consistently review and seek feedback from our teachers, students and community.  
 
Further developing the play-based learning model to engage reading.  
 
Repeat SWOT analysis’ across each team each term to track focus groups.  
 
Further develop our collaborative curriculum mapping - Year 1-8 pathways continue to become clear and evident. 
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Writing Target for 2021 - Whole school TARGET 92% 
 



School

KIWISPORT NOTE

Refer to the 2019 Annual report and the note included in the audited accounts.  This is 

a sample only.

Kiwisport is a Government funding initiative to support students’ participation in organised 

sport. In 2020, the school received total Kiwisport funding of $5996 (excluding GST). The 

funding was spent on sport for the whole school to develop participation.The number of 

students participating in organised sport increased from 65% to 80% of the school roll.

Whenuapai School

Leading Edge Services (2017) Ltd

Page 1
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